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Table 4.1  information to Consicer for English Language Learners :’

Language Experience and ELL Services
# First language
- I-t"nmh aal Bieme an LS wchaosals
® Linguage profciency arkior diagnostic screening seones
# Time, duration, and l;hs.-l_'ripl:i-::ln al FLL services
# Stdient Tuency i st Brgaage: convematinmal ardine academic
& Student fluency i second language: conversational andfor academic
* Frimary languags m hoeme
# [hata ol PR i wehile i l,"i.".llr'lﬁ TEL servipes
# Instensctnnal accommesdalans i all currseulen aseas
& Cuantity aod guality of msios tion i firg Linguage
* Cluantity and gquality of instesction inosecond linggeage

Educational Experience
* Amoant, bocatern, and descrgdion of frmal cducation in first anguage
& Time elapsed durng transition betwesn native lend and LS. schoals
# Mrmdser amgd loscation af scbaoob atended in Linitsd States

Famiily Consideratiois
# Parents” aluhiy e commmamabe witly schoolicachaes
# Farents ahility s commanicane with child
* Sdudints ages o time of magration
# Changes in soCseeonamic sl from hormeland
& Closis family wmermber fparest or sibling) remaining in homeland
& Whether stopdent fees with adult other than biclogical parent
# Pave bealomgical stresses relmted to migration
Linteeautescd ol Inescas or elotanie

# Fiars
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It is imperative for teams to determine the student’s level of English
proficiency at both the conversational and academic levels. [t should never
be assumed that conversational proficiency indicates academic profi-
ciency. It is also very important for teams to determine the student’s level
of fluency in their native language. They should gather as much informa-
tion as possible about the student’s academic history and functioning
prior to coming to the United States. Indications of learning problems that









Implementing RTI to Meet the Needs of All Learners @ 81

To improve the education of African American students, teacher edu-
cation programs must excel in preparing teachers and administrators
who havie an elevated level of authentic knowledge of African American
culture; a decper understanding of the impact African American culture
has on behavior, learning styles, and preferred teaching styles; and a gen-
uine appreciation for the valuable repertoire of experiences African
American students bring to school (Hale, 2006; Kunjufu, 2002). Table 4.2
provides numerous strategies to address the leaming differences typical of
African American students,

Reflection 4.3 8

i is odten difficult for teachers, most of wham bave middleclass b I:grmlml\.. B umdied -
shand the culture of poverty, Yet, research shews that individuals living in poverty diffier
from middle-class individuals in numerous ways including Linguage strocture, valucs,
family structure, and levels of independence, This often leads o conflicn when children
froer this culiure ane ]:I._u'l:d imder o mmichedlee-o L oo astioaal stling (Payre, 2(H13). [y}
you teach studonts who live in significant poverty? If o, you might find the followang
resources helpful in understanding and teaching your studhents:

Payne, B, K_ (20051, A framework for uncierstancding poverty, Highlands, TX; aba?
Process, [nc.

aha! Process, Inc.: Eve-Opening Learmning: hitpfaww ahaprod ess.com

EXAMPLE: FOURTH-GRADE READING
FOR AN ENGLISH LANGUAGE LEARNER

Here is an example of an RT] process for an English language learner, You
will notice that it is somewhat different from the examples given in
Chapters 2 and 3; for ELL students we recommend a process that is some-
what of a blend of the standard protocol and problem-solving approaches,
The actual intervention involves the standard protocol, but the problem-
solving process is used to address the related factors that may be affecting
the student’s performance. A problem-solving discussion is necessary to
determine if the student’s leaming problems are related to language acqui-
sition, external factors, or a learning disability; thus, for this type of leamer
we recommended this blended approach.

Manuel is in fourth grade. He was bom in Mexico City, Mexico, whene
he lived until he was cight years old. Two years ago, Manuel's family moved
tor the United States. He entered second grade at Park Street Elementary, the
school he is currently attending. Park Street Elementary has a growing
Hispnn:i;: population, curn_-nl'l:,.r 14%: of the total school pnpulatinn-

Manuel is struggling with all academic classes. His teacher, Mrs.
Lovett, is concerned that he is losing interest in school and doesn’t seem
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® Ipcrease atterlion fo wreiling and ifs relafionship fo reading, Culturally and linguistically
diverse students should write every diy. The writing should be grounded in the ongoing
activities of the classroom and interests of individual stedents. Students are helped to wee
thisir writing theough the entire process of prewriting, drafting, revising, editing, and
pubilishing (Forman & Conroy, 1992; Shanahan, 1990, as cised in Strickland, 1994)

» Provide preater studen! choice in what students read and write in e classroom,
Teachers should encourage students o share in the decision makg regasding choice of
iopics o wrile about and materials to read (Calkins, 1986, Cambourne, 1987, and Wells,
1986, as cived in Srickland, 19940

s Provide greater integration of oral lainguage and literacy across all sbjects in the
curricolum. Literacy leaming is viewed as a key element of every aspect of the
curriculum. Keading, writing, speaking. listening, and reasoning are integral 1o every
subject throughout the day iLipton, Valencia, Wikson, & Peters, 1993, and Pappas, Chler,
Barry, & Rassed, 1993, as citel in Swickland, 19941

s Design learning activities to enable children fo move as they learn, African American
students are generally more kinesthetic than Caucasian students and have a higher level
of motor activity (Hale, 2000 L African American students, particularly boys, should not
be required 1o sit for long periods of time without an opportunity to expend enengy.

s« Orient learning toward people rather than toward objects. African American families
exhibit a strong affectivie orientation in child rearing (Ellison, Boykin, Towns, & Stokes,
20000, Mot African American students will respond best when taught in small groups
with a great deal of nunuring interaction between the teacher and the student and
between each student and his or ber peers (Hale, 20001

= Dinwinish the use of photocopied worksheets, workbooks, textbooks, and a “skill-and-
drilf* orientation. Emphasis should be placed on hands-on activities, progedts, intermelated
learning expericnces, field trips, speakers, and classroom visiton.

# Provide cuftural-enrichment activities. Cultural-enrichment activities are extrenmely
irmgeonant for African American students. In the past, the imeractions within lage extended
jamilies served as vehicles for secialication, providing students with the social skills amd
moral training needed for the development of positive character traits (Hale, 1986).

« Utifize lpoping. Keeping students with the same teacherlsh for bwo years of mone can
promote increased achievernent because relationships are srengthened.

s Blend of the croalive arts, Given the imaession in the orealive arts in mast Aftican
Arrserican househalds, the infusion of this will increase the ingered in activities and
stemulate motivation o achicee Hale, 1986).

+ Provide culturally refevant instrctional material, In an cffort 1o make the cummculum
more celturally relevant, it is imperative to provide among instructional materials, core
content texts, literature, and arts materials that are by and about African Americans. This
includes historical descriptions of African Americans who have mache signaficant
contributions 1o this country and the workd (Ladson-Billings, 1994),

» Maintain high expectations for all children. Harboring low expectations for students,
expecially students that are living in poveny or that are culturally or linguistical ly dinerse,
is debilitating becawse it conveys to students a sense that they are inadequate,
Furthesmore, once students indemalize this belief, feelings of infericrity abound, and
sudents are more lkely o view thomeelves as seli-fulfilling prophecies,
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