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DIFFEREMTIATING ACCESS TO THE COMNTEMNT OF LEARMIMG &9

intefigerce Sample Ways to Access Content

Poetry
Musical Instrumants

Tape Recorder

Maturalist Plants

Animals

Field Trips

Identifying Elements of and/or Relationship to Mature
Gardening Tools

Maturalists’ Tools (2.8, Bincculars)
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Smart Cooperative Group Learning
Rote Play

Debate

Co-teaching

Board Gamas

Props for Role Plays

Party Supplies

Intrapersonal/>elf Smart | Jowmnals

Diaries

Self-Monitoring Materials
Materials for Projects

| educational benefit of educational objectives (Marzano, Pickering, & Pollock,
2001) indicate that students learn more when their teachers provide them with
clearly written objectives and when the objective is at the correct level of diffi-
culty. Average-achieving students seem to gain more from being provided with
written objectives than their high- or low-achieving classmates who seem to
gain more when written objectives are augmented with visual and auditory
exemplars.

Clearly, the use of taxonomies to select and communicate expected content
outcomes could be of value to learners. With that said, we offer two cautions in
using taxonomies to differentiate student access to the content of learning,

First, when using taxonomies to develop objectives, emphasis must be
placed on developing a range of objectives rather than a single objective for the
entire class. For decades, teachers in preparation have been taught how to write
objectives based upon taxonomies such as Bloom’s. Yet, this instruction has led
to few teachers differentiating objectives for various learners within a lesson or
unit. This may be due to the way in which teachers were taught to formulate
lessons or school district requirements regarding lesson plan formats that set
a single objective per lesson. A universal design perspective to differentiate
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