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to recall information from the story
and label story elements, including
characters, setting, problem, and
solution.

The three activity pages gradually
increase in difficulty. The intreductory
level asks students to come up with the
title, main characters, setting, problem,
and solution. The intermediate level
requires students 1o give more details
in the description of the setting and to
list all attempits to solve the problem.
Finally, in the challenging level,
students must categorize characters

as major or minor, state effects of the
seiting, and describe both primary

and secondary problems, attempts to
accomplish goals, and the solution.
Each level 1s purposely designed to
require more of the reader than the last,
s that each assignment is increasingly
challenging.

How to Use This Book

EEFENEE NN EEREEE ER R AR E AR

The diverse group of grades 48
teachers who tested these organizers

all took different approaches; they used
the graphic organizers for leveled
responses, as an avenue for scaffolding,
and for individual projects. How you
decide 1o use these graphic organizers
will depend on your students' needs,
your academic goals, and your teaching
style. Keep in mind that by modeling
the target skill prior to assigning the

graphic organizers, you help prepare
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stucents to better understand and
complete the activity. You'll find
teaching tips under the Model Lesson
section of each chapter and further
teaching tips under the description of
each organizer.

» Leveled Responses

Some teachers modeled the introduc-
tory level organizer in a large-group
mini-lesson and then assigned the
three organizers according to the
needs of each student. Assessment
was instantaneous. Teachers recog-
nized immediately when a task was
too easy or too difficult, and had the
students try a different level or made
a note 1o assign them the more
appropriate level when they reviewed
that skill.

How the leveled responses were
assigned depended on individual
teaching styles. For example, some
teachers approached the assignments
in the same way they assigned
leveled books in guided reading;
they explained to their students that
every reader is different and requires
a different challenge. If students
were uncomiortable—or oo
comfortable—with the activity, the
teacher would encourage them to
try a different level. These teachers
emphasized individual challenge and
flexibility. They made sure no student
was “trapped” on a particular level,
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_What s the Message?
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Book title

Page number/section

What's being explained or described in this part?

Describe meaningful connections you make with
characters, objects, places, ideas, and emotions In
the passage. Lise the connections you make
below to write your own similes,

Connections to my own experiences

Conmection 1

This connection helps me understand . .,

A umie 5 a comparson bebaeen two uriikely items,
H-:mgm-n with ke or oo For esampse, ff vou make
a ponraclion with a chamacter's Seelings, you might
sgy After the yelled at Manac, dmanda Beale felt
lidoe art dlready chewed piece of bubble g..-rn"

Super Similes
—_—

Connection 2

This connection helps me understand ...

Connection 3

This connection helps me understand . ..

L

Connections to other sources (movies, books, other people)

"‘--._____________..-"

{ ! Pick a connection you listed above. Connection # ____. What does it make you
want to learn more about? Write your answer on the back of this page.
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About Think Abouts

Good readers use a variety of monitoring
strategies 1o comprehend texts. These
strategies include, but are not limited to,
prediction, explanation, elaboration, visu-
alization, asking questions, and drawing
conclusions. Less accomplished readers
may not realize that these strategies exist,
while others may be aware of them but
may not be able to apply them. Teachers
and students may use think abouts as a
way to share the thought processes they
use 1o construct meaning from print.
Smdents can “see” exactly whan strategies
to use while reading,

Why Is This Skill Important?

When students can explain their thinking,
we gain a clearer picture of what goes

on in their minds as they comprehend a
story. Teachers can assess whether the
student is misinterpreting or confusing
issues in the story as they do think abows.
More important, this also helps students
see their own confusion as they discuss
their thoughts with others.

GETTING STARTEDG

Model Lesson: [Using think-about
strategies with Roll of Thunder, Hear My Cry
by Mildred D. Taylor (Bantam Books,
1976)

* Select a short passage to model
several think-about strategies you
use to better understand the text.

In these introductory paragraphs, Taylor
describes a scene in which children are
walking 1o school. The youngest is
about to make them late. She writes:

“Litthe Man, would you come on? You keep
it up and you're gonna make us late.”

My youngest brother paid no attertion o
me, Grasping more firméy his newspaper-
wrapped notebook and his tin-can lunch
of cornbread and of sausages, he
comtinued to concentrate on the dusty
road. He lagged several feet behind my
other brothers, Stacey and Christopher-
|ohn, and me, attempting to keep the
rusty Mississippi dust from swelling with
each step ard drifing back upan his shiny
black shoes and the cuffs of his corduroy
pants by Wting each foot hegh before
setting it gently down again. {page 1)

+ Think aloud about the strategies
you used and note the places in the
passage where you stopped to
reflect. Although there are a number of
strategies that can be used to construct
meaning, | use this passage to focus on
prediction, personal connections, and
asking questions,

First, 1 predict, saying, “1 wonder if the
child relling this story is afraid thar she
{or he) will be late for school again, The
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Book title
Stop at three paints in the passage you're reading In each doud, write what you are thlnk:ng

about each time you stop. In each book, list infarmation from the text that sparked this idea.
In each box, identsfy the strategy you used as you were thinking about the text.
1. Page . paragraph

What I'm thinking about ...

This is & [
O Prediction ] Explanation
O Connection L Qruestion
Other By st

2. Page ______ . paragraph

What I'm thinking about ...

Thiis is a:
ClPrediction [ Explanation
O Connection T Question
Cher

{.'-'00

_________————"_'-n.._____..l"__—f———______
3. Page . paragraph

Information from the text . ..

Whiat I'm 'l;hinking about ...

This 15 a:
O Prediction  [J Explanation
O Connaction Ll Question

Orther

000
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Boaok title Author

Main Characters: List them and write a brief description for each one. Put a star next to
the character who changes over the course of the story.

Setting 1

Time and place
where the story begins

Problem!
What went wrong and who is invohed!?

Attempts to solve: setting 2

First, Time and place
where the problem happens

Then,

(Other atternpts)

Satting 3

Time and place
where the problem is solved
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