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As you begin to establish rou-

tines and encourage rich discussions Behavior Guidelines for Discussions
in these early weeks of school, 1 find

it helpful to invite students to create * Coms prepand: completu the reading, bring

your journal.
. +  Beagood listener.
support the meaningful exchange of = Value and encourage diverse thinking with
ideas. At right is an example of support from texts.
what such a chart might look like. * Atk probing follow-up questions.

a chart of behavior guidelines that

Assessment

The first several weeks are important not only for establishing routines, bur also for making
initial assessments of your students, In a differentiated classroom, ongoing assessments are
key. They allow you to target students’ needs and to help them grow as readers.

ASSESS STUDENTS DURING THE FIRST WEEKS OF SCHOOL

Use the first three or four weeks of school to get to know your students, If you get 1o
know them as readers and people, you will not only understand their attitudes toward
reading but will learn about their strengths and their ability to use fix-up strategies to
solve reading problems. Remember, the more you know about your students’ reading
lives and achievement, the better equipped you are to estimate their instructional
reading levels and recommend texts for independent reading that interest them.

You don't have to complere all the suggestions that follow. I recommend that you
study standardized test patterns and compare them to students’ daily achievement. Have
students complete an interest inventory and the eleven questions about reading. 1t you
spread the following assessments over three to four weeks, students can complete most
of them, providing you with dara needed to estimate instructional reading levels.

Eleven questions about reading. You'll find these questions on appendix page 266, Show
students how to respond o these eleven questions using a think-aloud and noting on chart
paper your responses to cach one. Respond to a fow questions cach day, over a period of
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their reading lives; completion time will vary.
Srudents can work on these questions during
independent reading and writing tirmne.

Interest inventory. Interest inventories for two

different grade levels are on pages 267-268. 1
find that students are honest, and their
responses let me know their atinades toward

reading, their Fivorite genres and authors, their

knowledge of strazegies, and their relevision
habits, Knowing this enables you and the
school ibrarian to suggest books and maga-
What's casy? What's hard? Show students
how you complete a "What's easy? What's

A4

three days. Then invite students to write abour

What's Hird Absai Bssdiag? Wiy?

(ool -qwreleBs fassl.
arecad . aov weds
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MGuRE 2.2: Note how honestly Bobby answered these
questions.
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reeuge 2.1: Tamisha's interest inventory shows 3
preference for magazrines and shows me the kinds
of free reading Il suggest to her at first,

hard?” exercise about reading. Help
them understand that there are times
when reading is tough for you. Then ask
students to reflect on their reading
strengths and needs by explaining
“What's casy? and What's hard?” for
them about reading. This can provide
you with insights into how students per-
ceive themselves as readers. Use these
clues at a conference to explore ways you
can support each student.
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Read Aloud to Model How You Apply Strategies

You can introduce a strategy through a read aloud, using the same passages you used to
build background knowledge. The strategic read aloud is one of three strategic reading
layers you'll use as you move students toward independent strategy use. First, you model
tor students, Next, you support them as they practice applying the strategy to their
instructional reading. Finally, they use the strategy as they read independently.

The power that strategic read alouds unleash is that they provide you with multiple
opportunities to show students how you apply a comprehension-building strategy
before, during, or after reading. The repeated modeling keeps students focused on the
strategy and can enhance and deepen their understanding of how the strategy works to
their advantage. Here are two examples of how [ planned and delivered a strategic read
aloud in both a sixth-grade and an eighth-grade class.

STRATEGIC READ ALOUD: GRADES 5IX AND EIGHT

PurrOSE To introduce a strategy to students; to show how o apply a specific strategy
while reading and how it helps students

TIME 10-15 minutes for preparation; 6=7 minutes for presentation

MATERIALS A short selection from a picture or chapter book, or an article or a passage
from your read-aloud text

How It Hewps STUDENTS Modeling the application of a strategy during read alouds
helps students build their prior knowledge of the strategy and how it works, Modeling
during your read aloud for several days offers students multiple opportunities for observ-
ing how you apply the strategy to build comprehension.

I recommend that you continue modeling the strategy, using the five steps described on
pages 71-72, two or three times a week. In addition to deepening students’ understanding
of how a specific strategy supports constructing meaning from a text, you will be introdue-
ing students to picture books or magazine and newspaper articles they might not choose to
read on their own, I store my modeling marerials in a crate or on a bookshelf and encourage
students to dip into these during independent reading, 1 find that many students check out
these texts later on because the short read aloud aroused their interest and curiosity.

Differentiating Reading Instruction



A4

PREPARING THE LESSON

The first time you try this type of lesson, you are apt to feel uncomforeable; 1 did. My

tomgue thickened, and the words sounded awkward. Practice will eliminate these feel-

ings, and you'll easily and fluently present lessons like this.

1. Decide on the strategy you'll focus on. For this three-week unit on suffrage, the
teacher and | focused on drawing conclusions about a person's character, The goal
was to help students understand the personality traits needed to create lasting change.

2. Select a text. The text we used in this lesson is “Elizabeth Cady Stanton” from
Rabble Rowusers: 20 Women Whe Made a Différence by Cheryl Harness.

3. Write the five steps you will follow on chart paper.

* Wame the strategy.

* Explain how to do it, why it helps, and when it works.

* Summarize, if necessary, the key points of any text you have previously read.

* Read the passage aloud.

* Think aloud during and after the reading to show how you apply the strategy:

4. Explicitly state the steps as you model so students can follow the lesson with ease.
This also provides students with a process for doing partner think alouds with the
strategy later on in the unit {sec pages 73-75).

PRESENTING THE LESSON

1. Name the strategy. | tell students:

Taday I'm going to show you bow I draw conclusions abent Efizabeth Cady Stanten’s
perioralicy.

2. Explain how to do it, why it helps, and when it works. Here's my think aloud:
When you draw conclusions about a person, you use what you learn about them to infer
what they were like. Deoing this belps you understand the person's decivians, actions, and
werds. Use this strategy with bisgraphy, fiction, interviews, and news stories, Today I'm
going te read a section of this short biography about Elizabeth Cady Stanton, telect rome
details, and then nse these to figure out ber personafity traits.

3. Summarize the key points of any text you have previously read.

When Elizabeth Cady Stanton married, like stber women wh fived in the 19th contury, she
A no rights. If sbe worked, or inberited land or money, ber busband owned ir ali, Children
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