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A Word About Readability Determination

As described abhove, four different passages for each grade level are presented in separate
grade-level booklets. We have spent cousiderable time checking the reacability of these
passages before designating each o be at a specific grade level. In doing so, we applicd
either all or several of the following formulas: the Flesch Reading Ease Formula; the
Flesch-Kincaid Grade Level Formula; the Fry Readability Graph: the Spache Readabiliny
Formula; and the Dale-Chall Readability Formula. As well, we tapped our own experuse as
professors of literacy and researchers to level the pasages.

In the end, readability is often a matter of judgment. It is well known that readabilivy
results will vary depending on which formula is used and that each formula has i3 own
limitations and drawhacks. That said, there are currently no beter alternatives than offer
a more accurate or efficient approach to determining grade level for a particolar reading
passage, Thus, with all this in mind, we fecl confident o stating that these passages are
on grade level and are equivalent, within each form, in terms of difficulty.

A few additional notes abou grade levels and the way we've set up these assessments:
We recommend having students read passages at their assigned schoolyear grade levels
because this will help vou determine their level of performance on passages that they are
cxpected w master during thar school year. Tn other words, while one third grader may
be reading comfortably s fourth-grade level and another at second-grade level, this
assessment enables vou 1o determine how well both students will be able to read the
grade-level texts vou use for inswruction. Students whose grade-devel perlormance is
excellent may not need repeated assessment. Thase who struggle with the grade-level
passage will need additional diagnosis, Retesting these students on grade-level 1est
passages throughout the school year will casily allow you w gauge their growth.

Directions for Administering 3-Minute Reading Assessments

Administering these assessments is simple and straightforward, You simply ask students 1o
read a grade-level passage to you and ask them to recall what they remember from the
passage after they've read it. While students read and recall the passage, you monitor
their performance for word recognition, Huency, and comprehension, Speciic directions
are outlined below:

1. Present the student with a copy of the passage from 3-Minute Reading Assessmenis
that corresponds to his assigned grade level. Ask the student to read the passage
orally to you in the way he might normally read the passage. Tell the student that
at the end of the reading vou will ask him w tell vou what he remembers about

the passage.

2. The student reads the passage aloud for 60 seconds. If she swops at an unknown
word and does not auempt w pronounce it for 2 seconds, or if she attempts the
word but clearly has littde chance of reading it correctly, well her the word and ask
her to continue reading. During the oral reading, keep your copy of the passage
in front of you, Mark any uncorrected ¢rrors that the sudent makes by drawing a
line through the missed word, Errors include words that are mispronounced or
that you provide to the smudent and words that the student omits. [fa student
initially mispronounces or omits a word, but eorrects it, write and circle a ¢ above
the word 1o indicate it was corrected (and do not count these corrected words as
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errarsh. At the end of the G0-secand period, mark the peint the student has
reached in her reading of the text

3. After the student has read for 60 seconds, direct his attention to the beginning of
the text and ask him 1o follow along silently while you read the text aloud. Read
the passage to the child in a normal and expressive voice. (We ask that vou read
the text to the student 1o remove any difficulties he may have had in word
recognition ar fluency that could hamper his comprehension of the passage,
Listening comprehension is a good measure of the students” reading
comprehension [Biemiller, 2008].)

4. Avthe end of your reading, remove the passage from the student’s view and ask
her o
tell you what she remembers from the passage. After she has retold the passage,
ask her il there is anything else she remembers about what she read. If the student
15 unahle or unwilling 1o reiell anything at all from the passage, you may ask for
specific information (for example, *What is the main idea of this story?™ or "What
was described in this storye™).

Nete: If the student has made few oral reading errors and has not reached the end
of the passage within 60 seconds, you may, as an alternative (o reading the passage
to the siudent, ask him 1o read the balance of the passage silenty. At the end of
the student's reading, remove the passage from view and ask him o retell what he
remembers [rom the reading. Keep in mind, however, that a source of any
difficulty in comprehension may be subtle or undetected problems in word
recognition or fluency.

After the student has retold the passage, the assessment is complete,

Scoring and Interpreting the Assessment

Scoring F-Minute Reading Assessments is simple and quick. The following procedures
should be followed:

Word Recognition Accuracy (Decoding)

Word recognition is determined by calculating the percentage of words read correctly in
the B0-second oral reading. Divide the number of words read correctly by the total
nummber of words read (correcily arincorrectly) For example, if the student read a total
of 94 words in the 8lsecond reading and made & ervors, the perceniage of words read
correctly would be reflected in the following fraction:

53 (86 divided by 94) = 91.5%

In other words, the student read 91.5 percent of the words correcily.

Instructional reading level is normally marked by a word recognition accuracy rawe of
42-48percent. Independent reading level is normally marked by an accuracy rate of
¥-100percent.

A normally developing student should begin the school year reading grade-level
material atan instructional level and, by the end of the school vear, at an independent
word recognition level, For example, a third grader's performance on a third-grade
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passage would be instructional ar the beginning of the year but independemt by the end
of the year, Studenis who perform at the frusiration level at the end of the school year, or
wha do nat demansirate good progress over the year, should be considered for
additional assessment o confirm their decoding difficulty. Such students may benefit
from specific instructional intervention in decoding {(sce pages 57=538).

Reading Fluency-Automaticity

One way reading fluency can be meazured is through reading rate. Reading rate provides
a measure of the extent to which a reader can automatically decode words, thus leaving
cognitive resources free for the more important task of comprehending a passage. To
determine rate, simply count the number of words the student has read correctly during
the fsecond oral read. Words read correctly include those words that were initially
misread but corrected by the student. Then, using the appropriate grade level and time
period, compare the student’s performance against the reading rates shown below.

A student whose reading rate falls within the appropriate range shown above is
performing at grade-level expectations. Students who fall below the range may be
considered at-risk in terms of fuency-automaticity. Additional asscssment may be
appropriate for students who perform poorly at the end of the school year or who do not
show improvement over the course of the vear. These students may benefit from
instruction aimed at improving reading fluency (see pages 58=59). Studenis whose
reading rate is above the range limits may be considered 1o be performing well in
fluency-automaiicity. However, an important caveat must be noted: Smidents who reacd
exceptionally fast without attending to punctuation and other phrase boundaries, and
who read without sufficient expression may also be considered at-risk in fluency. The
following assessment for (luency-expression should be used with all students w give you
the fullest picture of a student’s fluency skills.

TARGET READING RATES BY GRADE LEVEL
Grade Fall Winter Spring
wopm® WO WCHTI
1 0-10 10-50 30-90
2 30-80 50-100 70-130
3 50=110 70-120 80-140
4 70-120 80-130 90-140
5 B0-130 S0-140 100-150
6 90-140 100150 110=-160
7 100-150 110-160 120-170
i 10-160 120-180 130-180
wepma=words correct per minute
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| MName of student Date of testing

Grade 5: Form D

John hos been my friend for s long os | can remember. 12
Owur rousas ane next 1o eoch othar. In the winter, when the 24
kst of the leoves are off the frees, | can sae Ina his family 48
room from my window, 42

55
o5

TEACHER PAGE B

Whan | first met John, he was as shy as a fleld mouse.
He got nervous every time | come naar and seamead
termified of ma. Once we got to know each othar bettat e
John carre out of his shell. We discovered thot we iked all 88
the same things and disliked the some things. foo. My mom  $9
sanicd wer should hove been born brothers becouse wa're so 109
similar, Y]
Johir and | play together every day now. Depending on 120
how wea foal we alther play af my howse o hig, oF lots of i34
timas we venture outside to find something intarasting 1o 143
do, Togeiher John and | moke o great team. Someday wa 154
will open a detective agency and sohve mysteries. Fornow 164

we Just pretend, and if is great fun. 172
a I We are no longes in the some class of school, but we 184
E - still gat togather every day. Homework & not o much fun 195
E sdnce we can’t do it together anymore, but John stil s my 207
' best frignd. There is nothing as good as a fiend ke John, 219
Word Count = 210
Scoring
Word recognition accuracy': Comments and Observations:
Words correct _ _ %%
Total words read orally
Fluency-Automaticity: _wepm
Multidimensional Fluency Scale
Expression and Volume;
! Phrasing and Intonation:
; Smoothness: R
[T I
E 4 Face: —
< Total Score: .
w1 Comprehension:
| - — -
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